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Abstract:
Children with Specific Learning Disorder (SLD) often experience difficulties in basic academic
skills such as reading, writing, and arithmetic, which can impact their learning development and
adjustment in the school environment. Effective support for children with SLD requires the
involvement of various parties, especially families and schools, through ongoing collaboration.
This study aims to explore the forms of collaboration between families and schools in supporting
children with Specific Learning Disorder. This study used a qualitative approach with in-depth
interviews with four participants: two parents of children with SLD and two teachers directly
involved in the child's education process. The research data were analysed using thematic
analysis to identify patterns of experience, forms of collaboration, and communication dynamics
between families and schools. The results showed that collaboration between parents and teachers
is realized through communication regarding children's learning development, coordination in
the implementation of learning strategies, and emotional support provided to children. However,
this study also identified several challenges in collaboration, such as limited communication time
and differences in understanding of children's needs. This study emphasizes the importance of
strengthening partnerships between families and schools to create more effective learning
support for children with Specific Learning Disorder.
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INTRODUCTION

Children with special needs are a group that requires special attention in
the education system, especially in ensuring that they receive adequate support
to optimize their developmental potential. In her book, Selian (2024) explains that
one group of children with special needs often found in educational contexts is
children with Specific Learning Disorder (SLD). According to the American
Psychiatric Association through the diagnostic guidelines of the Diagnostic and
Statistical Manual of Mental Disorders Fifth Edition (DSM-5), Specific Learning
Disorder is a neurodevelopmental disorder characterized by persistent
difficulties in basic academic skills such as reading (dyslexia), writing
(dysgraphia), or mathematics (dyscalculia), which are not in line with
chronological age or learning opportunities that have been provided (Selian,
2023). This condition can have a significant impact on a child’s academic success,
self-confidence, and social adjustment in the school and family environment.

In educational practice, children with Specific Learning Disorders often
face various challenges, not only related to the learning process but also in terms
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of the environmental support they receive. Children’s learning difficulties are
often misinterpreted as lack of motivation or laziness, so their special needs are
not always accurately identified. However, various studies show that the success
of interventions for children with learning difficulties is greatly influenced by
consistent support from the child’s immediate environment, especially family
and school (Luthfia & Selian, 2025; Salsabillah & Selian, 2025). Collaboration
between these two environments is a key factor in creating a comprehensive
support system for a child’s development.

Theoretically, Selian and Yulasteriyani (2024) in their research revealed
the importance of collaboration between families and schools, which can be
understood through Urie Bronfenbrenner’s Ecological Systems Theory
framework. This theory explains that child development is influenced by various
interacting environmental systems, with families and schools at the microsystem
level having a direct influence on children’s daily lives. The interaction between
these two environments forms the mesosystem, a reciprocal relationship between
family and school that can strengthen or weaken support for child development.
In the context of children with Specific Learning Disorder, a synergistic
relationship between parents and teachers is crucial because it can help align
learning strategies, emotional support, and intervention approaches that are
appropriate to the child’s needs (Rahma & Rosita, 2024).

Furthermore, the family-school partnership approach is also widely
discussed within the parental involvement framework developed by Joyce L.
Epstein (Pandiangan & Selian, 2025). This parental involvement model
emphasizes that a child’s educational success is not solely the school’s
responsibility but also requires active family participation in various forms, such
as communication with teachers, home learning support, and involvement in
educational decision-making (Intan & Selian, 2025). For children with learning
difficulties, effective parental involvement can help strengthen the continuity of
learning strategies between home and school, thereby ensuring a more consistent
learning experience for the child.

In the context of inclusive education, collaboration between families and
schools also plays a crucial role in identifying children’s needs, developing
individual learning programs, and evaluating learning progress. Teachers often
have information about children’s academic performance in the classroom (Azra
& Selian, 2025; Ulpa & Selian, 2025), while parents have a deeper understanding
of their children’s behaviour, learning habits, and emotional well-being at home.
When these two sources of information are combined through -effective
communication and a strong collaborative relationship, the support strategies
designed for children will be more comprehensive and targeted.

However, in practice, collaboration between families and schools does not
always run optimally. Various obstacles can arise, such as parents’ limited
understanding of their child’s learning difficulties, lack of communication
between teachers and families, differing perceptions of the child’s needs, and
limited school resources. In some cases, parents also experience confusion or
emotional distress when faced with a diagnosis of learning difficulties in their
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child, which impacts their ability to actively participate in their child’s education.

On the other hand, research on children with learning disabilities often
focuses more on academic diagnosis and intervention (Nadiyah, Susetyo,
Tarsidi, Novianti, Ediyanto, Susilawati, & Santoso, 2022), while the dynamics of
collaboration between families and schools as a child support system remain
relatively underexplored, particularly in the context of education in Indonesia.
Yet, understanding the experiences, perceptions, and practices of collaboration
between parents and teachers is crucial for identifying factors that can strengthen
or hinder support for children with Specific Learning Disorders.

Based on this background, this study aims to explore in-depth how
collaboration between families and schools supports children with Specific
Learning Disorders. Using a qualitative research approach, this study seeks to
understand the experiences, perspectives, and practices of parents and teachers
in building collaborations to support children’s learning. The results are expected
to provide a more comprehensive understanding of the dynamics of family-
school collaboration and contribute to the development of more inclusive and
responsive educational practices to the needs of children with learning
disabilities.

RESEARCH METHOD

This study used a qualitative approach with the aim of understanding in-
depth the experiences and practices of collaboration between families and
schools in supporting children with Specific Learning Disorder. A qualitative
approach was chosen because it allowed researchers to explore the perspectives,
experiences, and meanings given by participants to the phenomenon under
study in a more comprehensive and contextual manner (Khalefa & Selian, 2021).
Participants in this study consisted of four individuals directly involved in the
educational process of children with Specific Learning Disorder: two parents
with children diagnosed with Specific Learning Disorder and two teachers who
play a role in supporting their children’s learning process at school. Participant
selection was carried out using purposive sampling, namely by considering
certain criteria relevant to the research objectives, such as direct involvement in
the child’s educational process and experience in providing support to children’s
learning needs.

Data collection was conducted through in-depth interviews using a semi-
structured interview guide. This method was chosen to provide participants with
the opportunity to explain their experiences, perspectives, and collaborative
practices more openly and in-depth. Interviews were conducted in person or
online, depending on the participants” willingness, and the entire interview
process was recorded with their consent to ensure data accuracy. The data
obtained were then analysed using thematic analysis techniques. The analysis
process involved several stages: reading and understanding all interview data,
coding to identify important themes, grouping codes into relevant categories,
and interpreting emerging themes to understand the dynamics of collaboration
between families and schools in supporting children with Specific Learning
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Disorders. To maintain data validity, this study also adhered to the principle of
credibility by reviewing interview data and the researcher’s interpretation of
information provided by participants.

FINDINGS AND DISCUSSION

This study involved two parents of children with Specific Learning
Disorders currently attending school, and two teachers who teach or are directly
involved in the learning process of children with Specific Learning Disorders in
Special Needs Schools (SLB) in Banda Aceh. The thematic analysis yielded six
main themes aligned with the research problem formulation and objectives.
Parent and Teacher Understanding of Specific Learning Disorder

Research results indicate that parents’” and teachers’ understanding of
Specific Learning Disorder (SLD) develops through ongoing interactions
between families and schools. Teachers in Special Needs Schools (SLB) generally
have a more systematic understanding of the characteristics of children’s
learning difficulties, such as difficulties with reading, writing, or understanding
academic symbols. This understanding is gained through teaching experience,
professional training, and direct observation of children’s learning processes in
the classroom (Rahmayani & Selian, 2025). Conversely, some parents initially
experienced confusion in understanding their child’s condition because these
learning difficulties often appeared to be ordinary learning delays.

One parent revealed that before receiving an explanation from the school,
she assumed her child simply needed more time to learn than other children.
However, after communicating with the teacher, the parent began to understand
that the child’s difficulties were related to a specific learning disorder that
required a different learning approach.

Another parent shared a similar experience, admitting that their previous
knowledge about Specific Learning Disorder was very limited. The information
provided by teachers at school helped parents understand the characteristics of
their child’s learning difficulties and strategies they could implement to support
learning at home (Talita, Minarsih & Ainin, 2024).

On the other hand, teachers emphasize that parents’ understanding of
their child’s condition is a crucial aspect in supporting the success of the learning
process. Teachers strive to explain to parents the characteristics of their child’s
learning difficulties and provide guidance on how to support their child’s
learning at home so that learning strategies can be implemented consistently
between the school and family environments.

Another teacher added that building parental understanding isn’t always
instantaneous but requires ongoing communication. Through regular
discussions and sharing information about their child’s development, teachers
strive to help parents recognize their child’s learning potential and challenges.

These findings indicate that understanding Specific Learning Disorders
(SDL) depends not only on teachers’ professional knowledge but is also formed
through communication and collaboration between schools and families.
Positive interactions between the two parties allow for the exchange of
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information that helps parents understand their child’s learning needs more
comprehensively (Intan & Selian, 2025). Therefore, improving parents’
understanding of their child’s condition can be an important foundation for
building effective collaboration between families and schools to support the
academic and emotional development of children with SDL.

Forms of Collaboration between Families and Schools

Research results show that collaboration between families and schools in
supporting children with Specific Learning Disorders is realized through various
forms of communicative and participatory interactions. This collaboration is not
limited to providing information about the child’s learning development, but
also includes joint discussions about learning strategies and joint efforts to
provide consistent support between the school and home environments. In the
context of education in Special Needs Schools (SLB), the collaborative
relationship between teachers and parents is a crucial factor in supporting the
successful learning process for children with learning difficulties.

One of the most common forms of collaboration is regular communication
between teachers and parents regarding the child’s learning development. This
communication occurs through various means, such as in-person meetings at
school, informal conversations when picking up the child, and text messages.
Through this communication, teachers can convey information about the child’s
learning progress, difficulties encountered, and exercises that parents can do at
home.

One teacher explained that communication with parents is a crucial part
of continuously monitoring a child’s development. Another teacher also added
that collaboration with parents helps ensure that learning strategies implemented
at school can be continued at home.

From a parent’s perspective, communication with teachers provides a
clearer understanding of their child’s learning needs. Parents find the guidance
provided by teachers helpful, especially regarding how to support their child’s
learning at home. Other parents also expressed that communication with
teachers makes them feel more involved in their child’s education.

These findings indicate that collaboration between families and schools is
not only formal but also occurs through flexible and ongoing interactions. Open
communication allows for the exchange of information regarding children’s
development and serves as a means for teachers and parents to align their
learning strategies (Pandiangan & Selian, 2025). By aligning the support
provided at school and at home, children with Specific Learning Disorders can
experience more consistent and focused learning.

Thus, collaboration between families and schools can be understood as a
collaborative process involving communication, coordination, and active
participation from both parties. This collaboration is a crucial foundation for
creating a learning environment that supports the academic and emotional
development of children with Specific Learning Disorders.

The Role of Parents in Supporting Children’s Learning at Home
Research results show that parents play a crucial role in supporting the
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learning process of children with Specific Learning Disorders, particularly within
the home environment. Parental support extends beyond academic aspects to
emotional support, motivation to learn, and the creation of a conducive learning
environment. In the context of children with learning difficulties, parental
involvement is a crucial factor in strengthening the learning process undertaken
at school (Wiliyanto & Husadani, 2024).

Learning assistance is one of the primary forms of support provided by
parents at home. Through this assistance, parents help children understand
subject matter that may not have been fully mastered at school. Furthermore,
parents provide additional practice aimed at strengthening children’s academic
skills, such as reading, writing, and arithmetic.

One parent revealed that their child’s learning process at home often takes
longer than it does for other children. Despite this, the parent still tries to
patiently support their child so they can gradually understand the material.

Another parent also emphasized the importance of motivating children to
maintain their confidence in learning. She noted that children with learning
difficulties often lack confidence when facing schoolwork, making emotional
support from family crucial.

From a teacher’s perspective, parental involvement in their child’s
learning process at home is very helpful in reinforcing skills taught in school.
Children with Specific Learning Disorders generally require repeated practice
and extended study time to understand the material (Selian, Septiawati,
Lisdayani, 2025). Therefore, parental support at home is crucial in ensuring the
continuity of a child’s learning process. One teacher explained that practicing at
home can help children recall material learned in school. Other teachers also
added that parents who actively accompany their children studying at home
often show more positive developments in their children’s learning process.

These findings suggest that parents” role in supporting their children’s
learning extends beyond helping with schoolwork, but also includes creating a
learning environment that supports their overall development. Consistent
mentoring, coupled with motivation and emotional support, can help children
with Specific Learning Disorders build self-confidence and improve their
learning abilities (Ramadhini & Selian, 2025). Therefore, parental involvement at
home is a crucial part of collaborative efforts between families and schools to
support children’s academic development.

Teacher Strategies in Supporting Children with Specific Learning Disorders

Research results show that teachers in Special Needs Schools (SLB)
implement various learning strategies tailored to the needs and abilities of
children with Specific Learning Disorders. These strategies are flexibly designed
to help children understand the subject matter according to the characteristics of
their learning difficulties (Florencia & Paramita, 2025). The learning approaches
used generally emphasize more concrete methods, simple and clear instruction,
and gradual and repeated practice.

Teachers recognize that children with learning difficulties require a
different learning approach than children in general. Therefore, the classroom
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learning process often involves breaking material into smaller parts to make it
easier for children to understand. Furthermore, teachers use visual learning
media and hands-on practice to help children grasp concepts more concretely
(Ulpa & Selian, 2025). One teacher explained that the use of simple learning
methods and repeated practice are key strategies in helping children understand
the subject matter. Another teacher added that the learning strategies
implemented need to be tailored to each child’s individual abilities. She noted
that each child has different learning difficulties, so the teacher’s approach needs
to be individualized.

From a parent’s perspective, the teaching strategies implemented by
teachers at school are considered very helpful in helping children understand
their lessons. Parents noted that the more patient and gradual approach to
learning makes children feel more comfortable in learning. Other parents also
reported that the use of more concrete learning methods makes it easier for
children to understand the material compared to abstract learning methods.

These findings indicate that flexible and adaptive learning strategies are
crucial in supporting the learning process of children with Specific Learning
Disorder. An approach that adapts to the child’s abilities and learning pace can
help create a more positive learning experience and improve their understanding
of the subject matter (Damayanto, Ishartiwi, Handoyo & Purwandari, 2021).
Furthermore, the learning strategies implemented by teachers can also serve as a
reference for parents in supporting their children’s learning at home, thus
creating continuity between the learning process at school and within the family
environment.

Challenges in Collaboration between Families and Schools

Research results indicate that although collaboration between families and
schools has been established to support children with Specific Learning
Disorders, several challenges remain for both parties. These challenges relate to
parents’ limited time to accompany their children’s learning at home, differing
understandings of their children’s learning needs, and limited communication
that sometimes arises due to each party’s busy schedules. This situation indicates
that the collaboration process does not always run ideally but is influenced by
various factors related to the family situation and the school environment.

One of the main challenges expressed by parents is the limited time to
provide consistent learning support at home. Some parents have quite busy work
responsibilities, making it impossible to always accompany their children’s
learning every day. This often raises concerns among parents, as they recognize
that children with learning difficulties require more intensive support than
children in general. One parent stated that work commitments are a barrier to
providing learning support to their child. Other parents also expressed that in
addition to time constraints, they sometimes felt less confident in helping their
children learn because they did not fully understand the learning methods used
in school.

From a teacher’s perspective, challenges in collaboration also relate to the
different circumstances and backgrounds of each family. Teachers understand
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that not all parents have the same amount of time, knowledge, or resources to
support their children’s learning at home. Therefore, teachers strive to adapt their
communication methods with parents to maintain good cooperation despite
various limitations. One teacher explained that the school strives to understand
parents’ circumstances when providing support to their children. Another
teacher added that differing understandings of children’s learning needs
sometimes present challenges in the collaborative process. Therefore, teachers
strive to provide step-by-step explanations so parents can understand the
characteristics of their child’s learning difficulties.

These findings demonstrate that collaboration between families and
schools is a dynamic process and is not without challenges. Time constraints,
differing understandings, and diverse family circumstances can impact the level
of parental involvement in supporting children’s learning (Selian &
Yulasteriyani, 2024). However, open communication and mutual understanding
between teachers and parents are crucial factors in overcoming these obstacles.
With ongoing communication efforts, collaboration between families and schools
can remain effective in supporting the learning development of children with
Specific Learning Disorders.

The Importance of Positive Communication Between Teachers and Parents

Research results show that open communication and positive
relationships between teachers and parents are key factors in successful
collaboration to support children with Specific Learning Disorders. Effective
communication allows for the ongoing exchange of information regarding
children’s learning progress, difficulties encountered, and strategies that can be
implemented both at school and at home. Relationships based on mutual trust
and respect also encourage parents and teachers to collaborate more actively to
support children’s learning needs.

In practice, communication between teachers and parents occurs through
various channels, such as in-person meetings at school, conversations when
parents pick up their children, and text messages. Through these
communications, teachers can provide information about children’s learning
progress while also listening to parents” experiences supporting their children’s
learning at home. This two-way communication process is an important means
of establishing a shared understanding of children’s learning needs. One teacher
emphasized that building a good communication relationship with parents is a
crucial part of creating effective collaboration. Another teacher also added that
positive communication can help build trust between schools and families, so
that parents are more open in communicating about their child’s condition at
home.

From a parent’s perspective, communication with teachers provides
numerous benefits in helping them understand their child’s learning conditions
and needs. Parents feel that discussions with teachers help them gain guidance
on how to support their child’s learning more effectively. One parent expressed
that regular communication with teachers has helped them better understand
how to support their child in the learning process. Other parents also said that
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good communication made them feel more supported in facing the challenges of
supporting children with learning difficulties.

These findings indicate that positive communication between teachers
and parents serves not only as a means of conveying information but also as a
foundation for building strong, collaborative relationships between families and
schools. Through open and ongoing communication, both parties can
understand each other’s roles in supporting a child’s development (Intan &
Selian, 2025). Therefore, good communication is a crucial factor in strengthening
collaboration between families and schools in supporting the learning success of
children with Specific Learning Disorders.

CONCLUSION

The conclusion of this study indicates that collaboration between families
and schools is a crucial factor in supporting the learning development of children
with Specific Learning Disorder. The results revealed that collaboration between
parents and teachers is reflected not only in communication regarding the child’s
academic development but also in a joint effort to understand the child’s learning
needs more comprehensively. Teachers play a role in providing learning
strategies appropriate to the characteristics of the child’s learning difficulties in
the school environment, while parents provide emotional support, motivation,
and learning assistance at home. Open and ongoing communication between the
two parties is the main foundation for building an effective working relationship,
because through this communication, parents and teachers can exchange
information, discuss the challenges faced by the child, and find appropriate
solutions to support the child's learning process. However, this study also shows
that this collaboration can face various challenges, such as limited parental
understanding of the child’s learning difficulties, limited time for intensive
communication, and differing perceptions regarding appropriate management
strategies. Therefore, the implications of this study emphasize the importance of
strengthening the partnership between families and schools through improving
more structured communication, providing information and education to
parents about Specific Learning Disorder, and developing more systematic
collaborative programs between teachers and families. With stronger and more
targeted collaboration, it is hoped that support for children with Specific
Learning Disorders can become more comprehensive, thus helping children
develop their academic potential and self-confidence optimally.

REFERENCES

Azra, S., & Selian, S. N. (2025). Peran Guru Terhadap Motivasi Belajar Anak
Berkebutuhan Khusus. CARONG: Jurnal Pendidikan, Sosial Dan Humaniora,
2(2), 861-873.
https:/ /teewanjournal.com/index.php/carong/article/view /1815

Damayanto, A., Ishartiwi, Handoyo, R. R., & Purwandari, E. (2021). Kondisi
Pemenuhan Teknologi Asistif Bagi Anak Berkesulitan Belajar Spesifik
(ABBS) di Sekolah. Jurnal Ortopedagogia, 7(1), 62-67.

Internasional Jurnal of Multidisipliner Reseach (IJMR)

: |



Family And Schools Collaboration In Supporting Children With Specific Learning Disorders

https:/ /doi.org/http:/ /dx.doi.org/10.17977 /um031v7i12021p62-67

Florencia, D. E., & Paramita, P. P. (2025). Penerapan Metode Orton-Gillingham
untuk Mengatasi Permasalahan Membaca Permulaan Pada Anak SD dengan
Specific Learning Disorder. Jurnal Riset Dan Inovasi Pembelajaran, 5(2), 568-
585. https:/ /doi.org/https:/ /doi.org/10.51574 /jrip.v5i2.3374

Intan, & Selian, S. N. (2025). Pendidikan Pada Perkembangan Kognitif Anak
Down Syndrome di Sekolah Luar Biasa. Journal of Early Childhood and Islamic
Education, 3(2), 176-184. https:/ /journal.stai-
muafi.ac.id/index.php/JOECIE/ article/view /163

Intan, & Selian, S. N. (2025). Dukungan Orang Tua Dan Prestasi Belajar Anak
Down syndrome di Sekolah Luar Biasa (SLB). Journal of Innovative and
Creativity, 5(3), 29568-29577.
https:/ /joecy.org/index.php/joecy/article/ view /4427

Khalefa, E. Y., & Selian, S. N. (2021). Non-Random Samples as a Data Collection
Tool in Qualitative Art-Related Studies. International Journal of Creative and
Arts Studies, 8(1), 35-49. https:/ /doi.org/10.24821 /ijcas.v8il.5184

Luthfia, F., & Selian, S. N. (2025). Strategi Adaptasi dan Tantangan Berinteraksi
Sosial Anak Tunarungu di SLB-B. Jurnal Ilmu Sosial Dan Humaniora (JISoH),
1(2), 269-281. https:/ /indojurnal.com/index.php/jisoh/article/view /302

Nadiyah, S., Susetyo, B., Tarsidi, 1., Novianti, R., Ediyanto, E., Susilawati, S., &
Santoso, Y. (2022). Development of Identification Instruments for Children
with Specific Learning Disability in Elementary School. Journal of ICSAR,
6(1), 116-124. http:/ /dx.doi.org/10.17977 /um005v6i12022p116

Pandiangan, K. A., & Selian, S. N. (2025). Pola Asuh Orang Tua dan Strategi Guru
dalam Mendukung Anak Disleksia. Jejak Digital: Jurnal Ilmiah Multidisiplin,
1(4b), 1891-1906.
https:/ /indojurnal.com/index.php/jejakdigital/ article/ view /464

Rahma, D. P., & Rosita, T. (2024). Konseling Kelompok Siswa Kesulitan Belajar
Spesifik di Sekolah Dasar Inklusi. QUANTA: Kajian Bimbingan Dan Konseling
Dalam Pendidikan, 8(2), 139-148.
https:/ /doi.org/https:/ /doi.org/10.22460/ quanta.v8i2.4762

Rahmayani, I, & Selian, S. N. (2025). Tantangan Anak Tuna Netra dalam
Pembelajaran.  Jurnal  Ilmiah  Literasi  Indonesia, 1(1), 145-158.
https:/ / ojs.indopublishing.or.id /index.php/jili/ article/ view /120

Ramadhini, S., & Selian, S. N. (2025). Society’s View of Children with Special
Needs Disabilities: Between Empathy and Stereotypes. Journal of Insan Mulia
Education, 3(1), 1-7. https:/ /doi.org/10.59923 /joinme.v3i1.401

Salsabillah, S., & Selian, S. N. (2025). Tantangan dan Adaptasi Orang Tua dalam
Membesarkan Anak Berkebutuhan Khusus. Naafi: Jurnal Ilmiah Mahasiswa,
2(1), 30-40. https:/ /jurnal.stkip-
majenang.ac.id/index.php/naafi/article/ view /331

Selian, S. N., Septiawati, S., & Lisdayani. (2025). Strategi Guru dalam Mengajar
Anak Dengan Disleksia di Sekolah Inklusif. Pijar Pelita: Journal of Early
Childhood Education and Early Childhood Islamic Education, 1(3), 42-57.
https:/ /journal.pijarpelita.com/jpp/article/ view/36/31

Internasional Jurnal of Multidisipliner Reseach (IJMR)

: |



Family And Schools Collaboration In Supporting Children With Specific Learning Disorders

Selian, S. N. (2023). Asesmen Anak Berkebutuhan Khusus. Banda Aceh: Syiah Kuala
University Press.
https:/ /www .researchgate.net/publication/377781770_ASESMEN_ANAK
_BERKEBUTUHAN_KHUSUS

Selian, S. N. (2024). Psikologi Anak Berkebutuhan Khusus. Banda Aceh: Syiah Kuala
University Press.
https:/ /www .researchgate.net/publication/382269785_Psikologi_Anak_B
erkebutuhan_Khusus

Selian, S. N., & Yulasteriyani. (2024). Pengalaman Orang Tua yang Bekerja
Dengan Anak Berkebutuhan Khusus: Studi Fenomenologi. JKKP (Jurnal
Kesejahteraan Keluarga Dan Pendidikan), 11(02), 129-140.
https:/ /doi.org/10.21009/JKKP.112.02

Talita, K., Minarsih, N. M. M., & Ainin, I. K. (2024). Metode Orton Gillingham
dan Multisensory Untuk Meningkatkan Kemampuan Memembaca
Permulaan Pada Anak Kesulitan Belajar Spesifik. JPPKh Lectura: Jurnal

Pengabdian Pendidikan Khusus, 2(2), 40-50.
https:/ /journal.unilak.ac.id/index.php/JPPKhLectura/article/ view /20757
/7186

Ulpa, M., & Selian, S. N. (2025). Peran Guru dalam Mengembangkan Strategi
Pembelajaran Untuk Anak ADHD. Jurnal Pendidikan Sosial Dan Humaniora,
4(3), 1-23.
https:/ /publisherqu.com/index.php/pediaqu/article/view /2583

Wiliyanto, D. A., & Husadani, R. (2024). Sosialisasi Penanganan Anak
Teridentifikasi Gangguan Belajar Spesifik Kepada Guru Sekolah Dasar
Inklusif Kota Surakarta. IJCD: Indonesian Journal of Community Dedication,
2(2), 164-170. https:/ /jurnal.academiacenter.org/IJCD/article/ view /356

Internasional Jurnal of Multidisipliner Reseach (IJMR)

: |



